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VER one billion peﬂple live in
absolute poverty in the world

| and about a billion adults cannot

read and write TUNDP 199{ :2). In’
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ladesh. over 80 million people are -

illiterate and at least one-third of the

the Asia-Pacific region. 700 milliom 35 million litérates need to improve

- illiterates form the bulk of the 8
I million poor people showing a close
- correlation between poverty and ifl)-

teracy (ESCAP 1991a :100). Realiz-
g this alarming situation most gov-
ernments of the region. UN agencics
ahd intetnational orgamizations in-

' ‘cluding NGOs have been incréasing-
1y contnibuting to formulation and

effective implementation of various
strategics for poverly alleviation and
expansion of literacy programmes.
However. programme. linkage be-

! tween poverty and illiteracy has re-
' and cqual’
. ¢emphasis has hardly been given on
both the problems in most countries..
{ . _Rural development or integrated

insignificant

‘rural”  development  (IRD).  has
cmerged as an important strategy for
poverty alleviation in the ‘Asia-
Pacific. An'IRD programme is shc-
cessful to the extent its achievements
are positivelv demonstrated at least
in terms of human resource develop-
ment. people’s participation. em-
ployment. income and resource gen-

. eration. Such a project can be label-

led as sustainable when its benefi-
cianies reasonably achicve the abikity
to maintain an acceptable level of net
benefits  throughout  their  socio-

economic ,‘Iwes
This paper makes a brief review of

" the status of adult literacy and con-

tmumg education in some selected
countries of the Asia-Pacific; cx-
amines the. relation between con-
tinving education and IRD: and
finally focuses on the continuing
education experience of the Centre

- on Integrated Rural Development
~for Asia and the Pacific (CIRDAP)

particularly .the potential contribu-
tion of its action research to IRD.

Many people in the’ Asia-Pacific
region do no achieve adequate basic
their primary

primary school do not go 1o study in

the seconday levels. These peuple'
| nced different types of learning
uppnrtumtles so that they can retain

and improve their basic lcarning

- skills and thev can continue to learn

new knowledge and skills (UNESCO
1991). These learning -opportunitics
can be achieved through continuing

| education which as a nonformal sub-
. I system of education .is well estab-

hished in the developed: countries.
and of late its necessity has been felt
in the developing countrics as welt.
Literally. theré is no illiterate in the
United Kingdn"m but almost six mil-
lion- adults need to improve their
basic communication skills. In Bang}

their learning difficulties through
some form of continuing education

(Rahman 1991 :16). In this pa]:u:r
continving education is conceived in

.+ the context of {RD as a strategy and

human resource development as a
goal.

The Wuﬂd Develnpment Report

talks about a two-part strategy as an
elfective way of achieving rapid and

politically sustainable improvements

tn the quality of life for the poor. The

first part is the pursuit of a pattern of

growth that ensures productive use
of the poor’s most abundant asset—
tabour. while the second is wide-
spread provision 10 the poor of basic
social services, especially primary

\ education. primary health care and

family planning. According to the

- report, the first component provides

opportunities;  the second increase

the capacity of the poor to take -

advantage of these oportunities
(Workd Bank 1990:*iii); Another
report emphasizes that education. in
particular primary education and
adult literacy. could become a valu-
able instrument for
tion (ESCAP 1991a: 91).

Estes observes that despite unpa-
ralieled economic accomplishments
for some countries and areas in the
regmn the vast ma]uny (85 per cent)
continue tg live in cxtremeé poverty.
- characterised by high levels of fertil-
ity. illitracy. infant and child deaths.
malnutrition and squalid fiving con-
dittons {Estes 1990:34). If we look at
statistics we notice three things
Compared with the Southeast. the
overall educational. performance in

the South Asia is rather discourag- -

ing: second. massive primary -drop-
out rates in'some countries points 1o
the i mcreasmg need for urgent provi-

sio of continuing education: and:

 third. educational performance tends
to have a positive association with
Hurhan Development Index (HDI).
Compared with Malaysia and Thai-
land the educational atiainments and
HDI is much lower in case of Bang-
ladesh and Nepal.

Continuing Education and IRD:
The World Bank studics have shown
the effects .of education in faising
farmers productivity in the Republic
of Korea, Malaysia and Thailand
(Jamison and Lau 1982) and Nepal

“and Thailand (Jamison and Moock

1984). These findings have heen cor-
roborated by the World Develop-
ment Report. The report puts:

"A growing number of the poor in

the developing world find cmploy-
ment in the nnnagncultuml nonwage-

poverty allevia-

sector mustlv in the informal -eco-
nomy. Not alt these workers are
poor, but many of the seif employed
do belong 1o the poorest segments of

- society and employment in the infor-

mal sector makes up the main part of
their family income... More eduction

‘gives a workefs a wider range of

scit-employment options and allows
hiti or her to choose more profitable
alternatives (World Bank [99¢:80-
Ri). :

Universal parimary education and
teracy are today recognized
throughout Asia and the Pacific.to be
not only a humanitanan and social
development goal but- also an essen-
tial ingredient for achieving the ra-
gion's economic develdpment objec-
tives (ESCAP 1991b:118). Singh be-
licves that there is a_growing con-

sanusness in the Asia-Pacific that -

.education has a major role to play in

aecumpllshmg social goals. and alle-
viating perceived  socio-economic

problems of deprivation, poverty and
marginalisation. He has envisioned
the educational goals as choices rela-

" tive both to the social purposes and

responsibility and to the individual
improvement  and development
(Singh 1991:44). Individual improve-
ment through education is important
because ™. high levels of human
development: tend - to be achiceved
within the framework of high level of
human freedom™ {(UNDP 1991-3).
‘Though the concept of IRD has
been in vogue for nearly two de-

- cades. it still Temains complex as well

as clusive’, As develnpmem itself,

IRD has also been evolving over-

time. with a view to achieving a
1111.:lt|]:|lucn).I of rural development
" goals and objectives, applying equal-
ly diversc means and strategies
(Ahmed and Hossain 1991:12). One
of the early- attempts of UNESCO

- has recognized that alt rural develop-

ment projects must be r:nnsrdered |n
an integrated manner, not_only

agniculture and industry but alsn uf
transport. trade. credit. health.
cducation. culture sports and lejsure
acitivities (UNESCO 1980:14). h

- ¢onducted a series of activities in the

management of educational innova-
tton for rural development- (UN-
ESCO 1977:1). In the final phase of
these activities Swaminathan (1977)

“contributed a paper. *Education for *
emphasising .

Rural Development’
that education’ was the catalyst that
stimulated the questioning and in-
novative spirit and pmmmf:d Im-~
aginalive action. -

IRD programmes rcquired peo-
ple’s participation. at - th gmssmuts
Such participation wikes place in a
vancty of fnrms namely the in-
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tended benet‘clanes of a project par-

citipate in basic data collection and
information gathering process of

their community problems. actively
contribute in“e idemtification’ and
formulation of pilot action projects.
and in their implementation. moni-
toring and -evaluation. Most IRD

programmes in the Asia-Pacific do

not succeed because of inadequate

people’s participation. People usual-
ly do not participate because they: |

have not been initially involved in

the formulation stages of the projects -

or the projects are not appropriate 1o
their culture, needs and interest-
.Their powerlessness. ignorance, illi-
teracy and penpheral positions in the
community are among other major
constraining factors. The raison d’e-
tre of people’s participation in IRD is
the community based adult Iueracy
and continuing education.

Since the Asia-Pacific ecnnnmy IS
dominated by agricalture. continuing

education as in [RD can also play a .|

positive role in agricultural exten-
sion. The semi-literate farmiers can
continue their education’ thrnugh

group discussions. community .in- }
teractiops. issue-based village semi-

nar-workshops. contact with exten-

sion, agents and exposure to outside: .
. environments. There are ten million
. farmers in Bangladesh and every

nine out of ten of them are basically

lliterate. Thnugh 30,000 officials are
engaged in agricultural extension.

the overall performance in the sector
remains far from expectation. In this
context, the farmers need to be
directly involved in agricultural ex-
tension activities in Bangladesh.

Such involvement of the farmers can |
be facilitated through wide provision |

of adult . literacy and continuing
education.

CIRDAP's Experience: CIRDAP

~ was established in 1979 as a rcgmnal
. _inler-governmental urganlzatmn al
the' initiative of the countries. of the-
- Asia-Pacific and FAO with support
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from other concerned UN bodiesand

donors. The main objectives of the
Centre are to: (i) assist national

~action. (ii} promote regional. coop-

eration, and (iii) act as a semmng
institution. for its member countries

for promotion of IRD through re- |.

search. action research. training and
information dissemination activities.
Amelioratidn .of rural poverty in the
Asia-Pacific with people’s participa-

.

tion has been the prime concern of .i

the Centre. Its programme activities

" are set under four areas of concern:!

(i) agrarian development, (ii) institu-:
tionalinfrastructural t:lv::"v.-uel::1;:;mentIi
(1) resource development including
human resource. and (iv) emplﬂy

ment,

—{(To be cunnqued) K
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