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- can never be questioned. But-the type and content of
; educamn which can differ from state to state, or country
. to country, is an enurely different matter for one of the
fundamental freedoms is that people are free to choose
;. the system which they believe are best suited to the needs

of their wards. Whether the type of education a country

M;pw

. Generally, however when speaking of education ‘as
-provided by the state one must realisc this has, of

Umversal Education In Perspectwe

A chlld’s right to receive an. education prnwded by
the state is today such a universally recognised truth that it

chooses for its formal system will be pleasing to everybody

Or not, raises pernnent questions whichelate to standards .

and standardisation, in other words, quality of instruction.

necessity, to be mlparted at a level which the state can nat

_'mly afford but which is suitable to the needs of the

majority which means for the greater good of the nation. -
. As state provided education. must be able to satisfy -
the major portion of society to the exclusion of any felt |
1 private needs and desires, it also has its strict limitations.
For, when generalising, it should also be remembered that 5
_we are dealing not only with the average person with his,

or her, average talents and abilities and, who will in the

- 1 main live out their lives within an atmasphere of mediocri-

} fact of life that, for the majority, what is pruvlded ini |

]

} ty. Special training, however, may be needed for the
- | mentally retarded child and, conversely, advanced train-

ing may be the needs of the genius, but it still i§ a pz—unful

public schools is usually sufficient for their needs but care
must be taken to determine what is actually sufficient.

Although non-formal modes of learning have gone a*

long way in helping to bring more children within the
formal system and, although this is obviously commend-

able in a country with high rates of illiteracy, this is not the

answer to apy country’s needs when endeavouring to

1 ensure that all children receive a minimum standard of |

education for, although it has served its purpose as a

intermediate arrangement, it can never become - the .

prototype for a controlied state system of education.,

The SAARC agreement on pnmary education callq‘ ¥
for certain basic necessities one of which is that there must
be no political manipulation of the éducation arena,

especially at the local level. In addition, the curricula must .

not, under any circumstances, be allowed to be mampu— "

lated, or tampered with, just to forward someone’s:
» pohtlcal ambitions. Although such a point may. be
- fundamental to a demoeratic_set-up, it is surprising how-

frequently it continues to be 1gnored by those holding the
seat of power. .

- It must always be remembered however," that no
matter how high our aspirations in this area may be, basic
education is intended as a tool for social transformation by .
guiding people towards' theé pursuit of human values. If

this ideal s .10 be realised, the educational sector must
start now to “get 1ts act together” by laying the proper
foundation now. Primary. education will, .of course, be
compulsory and of a uniform standard and most impor-

tantly, available to all and, above all, it must’be based: orrﬂfj

our own experiences if it is at all 'to- meet ,national -

-aspirations.

Finding the resources and. working out the most
effective-way for reducing costs is necessary but it has to-
be a secondary issue to quality and content. But, as the -

y lack of a reliable professional cadre at pohcy and
{ management levels continues to handzcap even the best

| gmds“ SO’ tﬂ s;:aeak thmmié good mo;

intentions of ‘man and government, this i IS on¢ area which -
must be addressed before carmarkmg a significantly
higher percentage of nationa! income for:the education
sector than at present for, if we cannot « come up with the
after bad
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