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‘voluminous
books directly put the learners espe- .
| cially at the primary and lower secon-

gmmmar-cumpuﬁltlﬂn

SINCE
work has been carefully inte- -

grated with the text contents, there is
no provision in the curricidum for
teaching . separate graminar-
composition books up to class VI.

| However, the teaching of separate

grammar-composition  books™ are
allowed for class VIII and onward.
These books, as the curriculum pro-
vides, are supposed to supplement the
learning ‘of the use of the structural

{ and grammatical items and learning of -
‘the techniques of domng composition,

both oral and written, as practised in
the textbooks. oo .
Practice: We who arc educated or

“haif-educated but not acquainted with

the modern langauge teaching/learn-

ing methods/techniques traditionally

belicve that learming the English
grammar-composition items means

learntng the English language. This

belief is so strong that utmost care is
taken to -teach Enghsh grammar-
composition even from the primary
stage (though teaching grammar-
composition separately is prohibited

at this stage). Taking advantage of

this situation pnvate pubhshmg

' huuses publish grammar-composition
_books. which are based mainly on
-] traditional
| grammat:cal
.nouns, pronouns, articles, gerunds,
| etc. and .on-

contents . like defining
terminologies  e.g.

traditional teaching
methods like memorizing grammar
rules and making sentences to illus-
trate rules. These books tend to be
fatter and they scll better because

j they are so, though these books are
‘not approved by NCTB as course.
"books. On the other hand, the. smaller

books on this subject for class VII and

| onward approved by NCTB: as they
aare based on

the contents and
methods spelled out'in the curriculum
are. hardly included in the lists of

{-course books taught in our schools.

The effect is.not at all favourable
for teaching/learning English. Those
grammar-composition

dary levels to a disadvantageous situa-
tion by encouraging rotc-learning

| only for the purpose of passing ex-

aminations in English. .
A glaring example of old, ubsulﬁte
and‘archaic usages is the model letters

"giverr i’ almost every grammar-

composition book intended for the

' teach  what, -
teachers teach their respcctwe ‘;uh--
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columns on Sunday last.

classes. Most applications start; *Sir, |
beg most respectful® to-state that..

" and end ‘I have the honour to be, sir,
Yours most obedient s¢rvant/ pumi’-
~etc. Besides, the Janguage. use in the®
socalied model essays given in these

books is not guided, and as 4 result, is
often beyond the comprehension abil-
ity of the.average students.
Recommendations: No separate
grammar-composition books should
‘be taught upto class Vi and books for

‘the remaining cldsses should be pre-

pared according to the guidelines

provided in the Curriculum and Sylla-. -

bus Committee report. These hooks = - _
"adopted by the Government in staf-

may be whtten by individual authors

or private publishing houses. But only -

those reviewed "and approved by
NCTS should be prescribed for use in
schools and colleges.

Staffing Primary,
Secondary Schools

. Teaching posts at these schools are -

not attached to individual subjects. It
is the schoo! authority, more specifi-
cally, it is the, Headmaster/ Headmis-
‘tress who, considening the quatifica-

. tions/training experience of the mem-

bers on the staff decides who will
However, religions

jects.
As the number of teachers on an

average, ts much smaller than needed-

for effective teaching of Enghsh (in
fact, many other subjects) in most of
these schools, a teacher is often re-
quired to teach English. together with

two/three other subjects. As a result,-

he. does not find, enough time do
prepare his English lessons befnre he
actually gives it.

Another practice with Enghsh
teaching is often found in many secon-

_dary schools —that is,- a socalled

sentor or influential teacher, even if
he .is not trained in TEFL, teaches
English at highér classes, whereas a
well-trained teacher is not allowed to
do so only because he s fresh in his
job and not so influential.

- Recommendations: In each school”
some teachers on the staff (23 at a

primary school and 3/4 at a secondary
schont) should be officially designated
as ‘English teachers’ on the basis of
their qualifications training and ex-
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The first mstalment of this art:cle was pubhshed in these

¥

¥

penence. These ‘English teachers will
specialise - in leachmg English.
However.-they may be given to teach-
another - subject like Bengal if
needed.

The English teachers in a school
will’ form the English department
where they wiil discuss problems,
methﬂds' and technigues connecied
" with English teachmg at the school, in

Eomcu]ar or. in the country .Of ,
road, in general. -

Staﬁ'ing Colleges |

Theory: A gg:nerai pattern has been
fing the degree colleges (most of the
6{0 colleges of the country arc degree
colleges). According to this .pattern

. provision of 4 teachers (1 Assoc Prof,

1 Asst Prof and 2 Lecturers) for each

. subject has been made, without any
.. . consideration of the number of stu-

}ients.- in.¢ach department.

The 4 teachers in the English dé-
pariment of a degrec college have to
teach-ail the 11th and 12th vear classes
in all groups (arts, science and com-
merce) plus BA Ist and 2nd year
classes offering English as an elective
sub;cct

This patterning of the college staff
has given rise 10 sertous imbalance in
the teacher-siudent ratio in the En-
glish departments. For example, in a
college with approximately 2,000 stu-
dents the 4 English teachers have to
teach about 1,600 students (some¢ BA
students and all the B Sc and B Com
students being excluded), the teacher-
student ratio being 1:400. Whereas in
a department like Philosophy or His-
tory where the total number of stu-
dents (both H.5.C. and Degree cias-
ses taken together) usually does not
exceed 40, the teacher-student ratio is
1:10. This imbalance in the teacher-
student ratio in English
departments coupled with the prob-
lem of-large calsses (100+being the
normal size} has affected English
teachmg adversely at ‘the colleges. In
fact teaching English as a langunage for
use 15 simply impossible in the cir-

cumnstances even though the teachers

are highly gualified and trained.
The number of English teachers in

each college should therefore bein-

‘a TEFL course for thm

‘ture. As a result, the onl§
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creased. No Enghsh#clasi

more than 30 students

English At The Grag

_ -
Level 8

English is not a requlmd bject for
the B.A. pass course studgnts under
Dhaka and Chittagong [{versities.
And though il is a compuls@ry subject
at this level at Rajshahi Unépersity the
students can easily gei'i;
without stud}nng Enghsh,
this paper is usually made § with the
required pass marks (for]a B00-marks

ate

language paper) scnred| } Bengali
only. However, these; iversitics
offer a 300-marks f.:lccm Enghsh
course at this level. i

Neither the 100- marks cgmpulsory

English now virtually drogped from

all our university courses at fhe gradu-
ate level nor. the 300-marf elective |
English introduced at thesd] universi-
ties is what'a TEFL cuum thls level

should be. They cuntam, jo doubt,

- some language items; I:n itheir too

tormal grammar compongnt, their
free composition and transig mn com-

ponents do not make, by 1} mse]ves
el The

syilabuses for these coursgs do not
prescribe  any Ianguage teachmg
methods and techniques|@r use in
class. Neither do thn:a’;fiI unation
. questions test students abifgy in lan- -
guage use..The literary feces in-

cluded in these courses ArgEtoo diffi-
cuit for the students at i j level to
undersland and no alw bis were

made in the texts to tedchfilanpguage |
through these pieces —{r@her they

cas litera-
skill the

were supposed to be taug

students need to learn ‘lf _ pass:ng

English at the graduate Ie fl is rote-

learning (or cheating).
Recommendations:: O goaper® in

English of 100 marks shal  be com-
pulsory in the B.A. pa¥ B - courses
under all the degree-givinguniversi-
ties. This will be a Iangu pe paper
containing some Impﬂﬂ‘c’m Janguage
elements and items (at §njpdvanced

—— - - -

i degree
fa:lure in |

level) already taught at the §.S.C and
H.S.C. courses. A smﬁl teratu’re
section may be added, bm > section
must contain modern writing k suitable .
to the students in terms offfinguistic |
and thematic difficulties.Jie section

. should be mainly used H teaching |
language —not literature fuch. {To
be t:crntmuf:d) _ g
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