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N Bangladesh, # has been
] Jobserved that of all the different
| factors which influence the quality of
{1 education and its contribution to

national development, the quality,

} competence and education of teachers
are the most sigmficant. Nothing 'is
important than securing supply
of tugh quality recruits to the teaching
| profession, providing them with the
| best possible professional preparation

| and creating satisfactory conditions of
.1 work. In view of the rapid expansion
of primary education we visualise and
in-view of the urgent need to raise the
| standards to the highest level and to
| keep them continually improving,

1 these problmes have acqulrad import-

| ance and urgency.

As early as 1944, the Sargent plan
! - recommended that the durauon nf the

1 training course shonld be two years.

| This recommendation has been repe-
| atedly made by the different Educa- -

}  ton Commissions set up by the Gov-

| emment on a pumber of occasions.
The existing one year training course

. is pot suffictent to preparé competent
and capable teachers who will Jm-
mensely benefit by fresher ideas ab-
out the modern development in the
education of young children.

The duration of present primary
training courses in UK, USA, USSR,
Sweden, India and Cuba are 2432

and 3 years-respectively. In persuance
of the present demand, one year

{ course has been extended to two

years, technically adding two separate
courses namely Certificate Course
and Higher Certificate Course, each
-for one year- duration. Certificate
Course is a professional training for
school teachers as beginners’ course
but Higher Certificate Course'is for
| Head Teacher and Assistant Head
| 4 Teacher as per design of the course
| that covers educationa! administra-
tion, management and community
relation.

Some difficulties arise from con-
tinuation of the two-year course.
" First, the difficuity is the teachers
|- themselves. In the present system
most of the new:recruitment for prim-
ary, shcool has to be from among
untrained teachers, as the’ trained
teachr:rs available in the market are
| * very few. The untrained teachers are
i reluctant to undergo two years’ train-

{ ing leaving their mfe and children
unfed and unclad in the remote areas.
Secondly, the failure to admit fresh-
men to training institute leads to the
3 recruittnent of untrained teachers.

i These difficulties may be overcome by

and unless steps

" will accumulate again. -
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instituting an adequate number of
scholarships and stipends for the
training of untrained teachers and
creating scope of promotion and in-
creased salary for trained teachers

that they come and join cagerly.

Pre-service training for freshmen is

- necessary for proper availability of

trained teachers for primary schools.
According to the statistics given in

the Curriculum Handbook (1981), of -
the total number of teachers in 36615 -
government pri

15,4000, Of them 106000 were

trained and 48000 were untrained. At

that time there were 47 PTIs with

annual enrolment capacity of 9400, as
per 200 seats each PTI. Due to

retiement  and death of primary

school teachers, 4400 new appoint-
year. As .

ments are necessary every
per statistics shown in the Handbook
of PT1 Curriculum there was huge
backlog of untrained teachers. In the
last ten years<{1981-90} in view of
acute shortage of accommodation and
teaching staff, what happened in the.

name. of teacher training was regret- .

ful. Teachets have been sent for
training to PTIs with high expectation
but training requirements were not
fulfilled in such a condition of shor-
tage of staff, overcrowded class and
other shurtmmin'gs. So training re-

‘mained incomplete and half-dove.

The unrecognised schools also cause a
particular problem, for when they
become. recognised, alt their staff
automatically ify to become
teachers too, regardless of whether
they are trained or untrained.

The clearance of the existing back-
log- of untrained teachers was only a
tem -solution of the problem
are¢ taken simul-
taneously to expand training facilities
to the extent

How will a natior estimate its
annual demand for trained teachers
during the next 10 to 15 years and
plan the ion of its training
facilities? A high level statistical sur-

vey suggests that this may be done oo

two assumptions: o
% The number of teachers required

for replacement due to promotion,

retirement ard death, may be taken at

4% of the exnsting number, and %

The aumber of teachers requiréd for
pew eniolment should be estimated
on the basis of the additional enrol-

ment expected in primary schools

(during the period and a tcacher pupil "

ratio of 1:45.
It thus appears that our minimum

schoals was’

the hacklng.

annual requiremenis of / primary

"schoo! teachers would be 22000 and
‘that the maximum would be 55000,

depending on the target to be reached
and the pupil-teacher ratio to be
adopted. Assuming

ratio of 45:1. . it that our

annual requirement of teachers will -

vary between 26000 and 46000 during

the Fourth and Fifth Five Year Plans |

(1990-2000 A.D.) In addition to 8000
teachers required for replacement due
to promotion, retirement and death,
at the rate of 4% of the existing
numbcr of teachers.

Institution

‘An important problem is to decide

the optimum size for a teacher train-
ing institution. The optimim size im-

plies that an institution shﬂuld nmher'

be too big nor too small. If such a size
can be determined, and alf or most of
our training institutions planned on
that basis it would be possible to have
a great deal of economy without
sacrificing quality. It may even be
possible to reduce costs and-to in-
crease eﬂ'imenty simuitaneous}y. The
optimum size of & training institute

‘should be of four classes, two classes

of Certificate Course (Ist. year) and
two classes of Higher Certificate
Course (2nd year) preferably of 40 to
50 trainees each. Admission is to be
restricted, minimum upto 40 trainees

but in no circuinstances the enrolment
should exceed 50. Superviston and

Criticism of practice lessons would
not be effective with an enrolment of
more than 50. A training institute

having two courses like Certificate

Course and Higher Certificate course
with lcss than four classes is rather
costly and with more than 200 trainees
becomes rather bulky. The four-class
unit institution will be considered as
both manageable and economical.

The instructors of PTIs received
professional training from the secon-
dary teachers’ training colleges which
offer no course in p

of childrcn of primary school-age.
Hence the instructors of PTIs and
supervisors of schools do not have the

_ requisite back-ground for tgaining the

primary .teachers. Therefore, it is
important to operate higher training

couses like B, Ed, (Primary) for the.

personnel working at different levels

‘at pnmary education.
Sometimes it is speculated that-
PTIs have not yet been able to rise

upto the level uf quality product to
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a pupil-teacher

-stick of success in the trainng

| education.
and had very little to do with teaching

“uul 99y |

prepare competent hands for t
in pnmary schools according to the
modern concept of teaching-learning

methods and principles. One of the

main reasons for it is inherent in the
fact that the teachers who are engaged

in traiping the primary teachers are |

themselves not specialised and ade-
guately trained for the business for
which they are employed.

The method of teacher training is |
up to the mark. Ina {-
class of nearly a hundred trainees, the

defective and not

instructors usually have to follow lec-

ture method as the only way of.

teaching. Shortage of classroom,
shortage of teaching staff and the old

type of syllabus are responsible for it. .

Generally a PTI hardly arranges

two class-rooms for training purpose
but is obliged to expediate clear the

backlog, enrolling 200 trainees, even { -

sometimes in cach sessions dividing
them, into two sections with 100 in
each.

It is difficult for an instructor to
perform his job in a big class of 160
trainees. Scmetimes it was heard that
some PTIs were compelled 1o use
peaker in the classroom. In a

loud s
big class a long lecture may be possi-
ble in liberal education what it is quite
impossible in teacher education. It
may be mentioned that liberal educa-
tion of college and university differs
greatly from teacher education in
their procedure.
Evaluation—Internal as well as ex-
ternal evaluation—remains the. Eard-
. Eva-
luation follows from the subject mat-
ter of the syllabus that has two broad
dimensions of method and coatent.
Method has been called the heart of
the. teacher-training but in recent
years external evaluation remains
stagnant on contents, giving less stress
on method and that undermines the
whole system of evaluaton. Weight-

age should be sixty-forty on methods

. and contents, respectively, in all kinds
- of evaluation in the PTIs. Internal

evaluation is gaining momentum afl
over the world. Let both internal as

well as externmal evaluation work |
according to their own way without |
any interference or supremacy by one }
upon another. A subject what is )

known &s Institute Records remains in
an insignificant position. it should be

divided into two equal halves, one i |

Physical Education ‘and the other Art
and Craft, and the lesser portions
shouid be discard:d from the Records

or merged with the respective sub-
jects.  (To be continued)
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