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Importance Of T
. Of Motivation

_MI A. Ql.lader

i N this complex living system

of our society it has be:
come urgently pecessacy to cul
tivate in the voung the will to
acquire various cogniflve and
physical skills. In our modern
schools artificial arrangements
are made to facilitate all kinds
of activities for the children.
Manv of such activities are not
significant for the young lives
and-are not supposed to occure
to the children spuntanenuslz
Many of the children would
not learm to read or pore over
arithmatic problems without
prompting f{rom . adulis. Tea-
chers should therefore know
about the problems of prompt
ing the young.

In this sense a study of
motivation is crucial for a te&
- cher. Without the knowledge of
the ways and means of encoura
ging _ childrena  leamning  of
. knowing about their appetites
{ in the widest sepse of the
word of being sensitive to their
interests the teacher’s task
would be impossible For this
purpose most teachers would

place an understanding of mo

tivation verv high on their
of priorities. o
Motivation defined: Motivation
is an amb:guous word referring
to both an inner drive and a
push from outside. A wor
definition of motivation would
be that it cons'sts of internal
process which spurs us on_ to
satisfy some need. The satisfac-
tion of body requirements such
as food air and water iz €ss€D
t'al but it mives way to or
possibly build into an intricate
network of other activi
designed to satisfy acqul

| meeds. Theoriea of -motivation

. rmal process and
external stimuli. Most thegries
have biological basie and many
others pay attention to the
interact:on _ of inmer states
and external circumustances.
In their, application to educa.
ton there is a real- difference
between the reinforement model
and the horticulture model.
Motivatton in Education: .
dren abound with vitality aud
an wge to satisfy many Kkinds
of human needs. It is armed
with this knowledge that tes
chers are able to
farmal settmgt of
an environment w .
can leam and develop conduci

elv and efficiently, L
! -mué'wnttm

school into

The proccss of
sees the release of energy. which
can be utilized for and directed
towards educational ;
Where a child is rsychotogically
1 satisfied where he feels sacuie
{ and wanted and where he has
 the opportunity to grow 1n confi
dence independence and self
esteem through

will go on to seek the intellec.
tual satisfact’ons provided at
school. .

For our purposes

! seek'ng the elusive origins of

make the

objectives
~ children to

_achievement
 tHere is. every likel’hood that he

 fers to s
the impor
.tant emphasis is in the testable

" outcomes of our methods In
t the clase rooms rather than

For example we .

00ls

coms puzzled by their sur
rounds they poke around ques
tion and show inquisitivencss
They manipulate and inspect
most things that come within
reach. The class room should
therefore be designed to take
advantage of these ready-made
charactcristics Children  also
strive to succeed or achieve 1D
their attempt to master environ

mental obstacles material 5o .

c:al or intellectual). Man would
not have survived if this had
not bcen so. Of course the
canditions for achievement are

varied and research shows that
a sk lful comb nation of success
andfailure is- more favourable
for stimulating positive achieve
ments than a d.stant or neu
tral atmosphere Children tast
ing success and failure in that
OrdeT Sl Srossle 1o achiove,
tinue 8 ¢ .
They also sct themselves woals
'Il}'achcrs must 'dmsurt?e tha;
these goals are adequate an

fealist’c for each child. The
Teacher must beware however
of prejudging the cgpab:htie*s
of a child to the point where
ths teacher cons’stently under
or over estimates them. It is

to give a dog bad
eag:trinsfc motivators in the

incentives are Very
fmurm ;E-y things to teachers.
Like adults children are inte

they are
rested to khow hwmﬂfnwn

sooner a person kn
come of his Qwurk the moro
likely it is that he will be
reinforced to continue i
provided he meets with
c’ent success  because
ledge of repeated failure is not
likely to stimulate further ac
tivity As we ‘observe above

positive achievement must be a .

part of the teachers
Pl‘ﬂigtd and}:'cnroof from a res
pected teacher are powerful
centives, Children  delight in
ﬂ’ﬁm"ﬂl in the presence of

e'r DOEers. '

A knowledge of chitdhood %:
tives is one of the esscnt:

¢ teaching skill. chil-
gmn are pUursuin 'ﬂmscf“l
activities in class use they

feel the need and want to learn
i er is clearly well on
Lhelr tﬂmtor :m upd:rstandmg

is motive. o
of % Shady of motivation wa
can identify at least three im
DT O e ehat spucs. the

ren (a
il be active ) c:rhy
behave in a part
5.5:3 than another, {¢) How can
one bring sbout a change 1n
the direction of
vity? |

Because the first quest'nn re-
peculation®’ aboui the
internal spr'ngs of action seve

ral explanations in the form ©
theories of motivation h
eenn. The main value  of

theories to the teacher is provid
ing a background aea‘nst which
he can:tentatively evaluate his
experiences of motivational prob

as habit

~ forcing the
‘reward ng or lmlniﬁhinz the

. though based

dren's acll '
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lems in the class room. One
way of looking at these theories
is_to view them as a continu
um from biogenic (having on
gins in biological process) to
sociogenic (having origins In
scial process) Biogenic theo
ries emphasize innate biological
machan'sm ie, instinets oOr
biolog:cal needs whereas soclo
genic throries lay stress on the
moulding influnce of cultural
determinents. _Between these
extremes we ind moderafe
views which find placa for both
biol and soc.al’ influences
But tho.e ke skinner find no
place in these theories about
what m ght be going on inside
our bodics. They are more im-
pressed by stmulus and . res-
ponse mechar'sms which can
be observed and manipulated
in the study of such problcm
formation or the
effects of reward pumishment
and deprivation.

The secoud question relates
to hab't Children behave in a
character'stic way because they
have discovered through experi
ence that some responses are
more effective than others,

The . third question is of ut
most mportanc to a teacher. Ry
the process of extrins'c manip.

ulat’nn it is possible to change

patterns of behaviour Habit

can be broken and alternatives

can be substituted in this place
New patterns take the plice of
bld ones by rewarding or rein
former and not

latter.

_From the many existing thee
ries of motivation we can focus
on two contrasting but comple

mentary approaches The first
i« 3@ set of emp v tested
princivles _and- the second is »

over arching theory Each has
something to offer the teacher.
(i) Principles of re-inforce.
ment.,
This i~ ihs work of skinner
. on behaviourist
assumptions is pragmatic. He
has concentrated on demonstrat
ing the efforts of reinforcement
on lcarning. Most of his work
wae cairied out on hungry ani
s but the principles seen to
work for- wellfed humans tec.
His -works derived from the
[aws of effect  of thorndiks
Pigeon playing ping-pong with
this  beaks by manipulating in
forcement. Any curriculum {s
an attempt to change ths be
haviour of students so it should

be done by the teachers as

effectivelv as he can But the
«teacher should know how rein
forcement work could help us

to avo'd nondesircd responses
Teacher may

by pralses attention.

etc. He mav
lins for the_
This exere’se

il'um'naring He can

5 haviour
also. . found
dules of remf?rcemm_t_ p
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‘term he I!I'Efcl's‘ to

choose a reinfor
¢cment that works fnr_thedir_gdt
R e upil. These are doné
vidual pupil O ooss
eﬂtahlisgle I:i I;;E:
frequency \s
alone can be
1 ' ﬁt
ffective re‘nforcement immeae
Etﬁhr iy the _ de
‘red Skinner
the different sche

a
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ed different patterns of be-
haviour In these schedules re
inforcements are given at fixed
intervals vaiiable intervais fix
ed ratic and variable ratio.
By contrast humanistic psy
chology is also _ interested in
self motivation. It stresscs the
power for learning which we
pdssess without external prods
ana system of rewards and
punishments It is a modern
systcm and can be seen as a
reaction against the mechanis
tic approach of behaviourism.
Psycholog sts Like Masiaw an
Rogers are the exponents ©
this theory. They are interest
ed in the attributes of persons
rather than organisms  Attri
butes like consciousness
awareness will and intention
ars copcerned with enlarging
potent al rather  than cun
neurosis. Carl Roger’s signifi
cant learning has a quality. of
personal involvement It is self
in:t'ated and evaluated by the
learner himself. It's esscoce j9
mean'ng to the learner.

This has a double imlglicl
tion for the curriculum. irst
the teacher can attempt 14
make s'gnificant for the learn
ers what he thinks they ought
to know. Secondly he should

. try to find out what is s

cant to and allow
to be the substance of the cur
ricuium,. L _

Carl Roger believes that there
are wavs of facilitating (the
: teaching)
simificant learning in our st
dents His theory is an_ at
tempt to help an educational
system change itself in the
direction of becoming more freg
more communicative with mor
seif-reliant and self d
participation on the part of
both students and faculty
It i« a process in which tea.
cher shou!d be a real person
in his relationship with ° his
students He is a personl to ﬂ‘;:
student not a sterile tu

which lknowldge is
passed from one generation 10
gnother Wh:n the teacher has
the ability to understand th
students’ reactions from ;
insides has a sensitive awarene is
of the way how the studer ..
will accept his tcaching pe
must be close to studtnts
ing capable of bemng awar.e
thern then it will be easltyp ¢
impart knowledge to therp,
egarding, les and’ ity
facilitation a number of princi
ples written below ars. related
to this new approach Teacher
ac . a _facilitater has much to
do with setting t.[:f: initial
mood or climatée of the group
or class experience accordingly
4 1. tE‘;h&: teacher _shoullf'ﬁ consf
er natural potenti of
the ch'ldren for 'leaminn.w

2. He mwst ok ine the
interest of the learners.

3. He must se¢ the relevance
of the instruction to the pur.
pose and need of the learners.

4, He must have sympathy
for the peer readers because a
retarded boy retains it for.
(Continued on vgee 8)
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