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! could withstand. influence,

'We may ask ourselves: how .
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the main aim of education .is
not merely acquisition of knowr
ledge, more important is to
te and restore moral and
spiritual values from which the
self will receive direction. The
main cause for the disintegra-
tion of more character lics in

{ the fact that scif is no lenger
receiving direction from the en-

during values of life, Goed edu-
cation must -seriously concern
itself in building up in 2very
student a care for spiritual hfe
which will ‘resist the atirition

of every day existence in -our .

world.

. The disregarded to three ul-
timate values has croded, the
national character to the.cx-
tent that it has adversely af-

fected the entiro social life of

the community, Disintegraiion
of character unmistakably indi1-
cates that ourselves aré no
more receiving directions from
moral values of life.

ant task of ‘our .schools and
universities, Education is right-
ly described by great philoso-
pher, as an influence which

“ this could- be done ? We must

. remember no moral education
;

is possible without a perpetual
vision of greafness. What does

« exactly this mean ? This mcans
; that we aught to help our” pu-

|j

|

pils to enter through great Li-"
‘terature, history .and scientific
.discoveries into the best that

has been felt, thought and done
in the world, This will give a’
vision of human life at its best

| in all spheres of human activi-

ties,
'But vision alon€ is not en-

ough. The pupils need not only .

vision but faith, But faith can-
not be manufactured. What we
can do is .to expose our pupils
and ourselves to the sources of

‘inspiration,” so that from the

vision of greatness faith may
grow. In broad terms this is

I what is meant by philosophic

or religious education,

. 1f the purpose of qqycatinn
is. purely academic the divorce

““ between education and life
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OWADAYS, we feel th a-t.
Nvalue:s are disregarded In

our Society. We knecw that

This is -
! the most difficult and import-’

. educated, :
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need not be a source ‘of. great
uneasiness, It is possible un-
der certain conditiony for. 2
culture 1o endure for -centu-
ries ia which the material of
education has nothing te do
with the ‘business of living, For

instance, in old *China public.

officials were reguired to pass,

a test in archery, long after-

fire arms had become the est-
ablished meansﬁpfr,:warfa_ -3
MORAL EROSION

. The most important -condi
tions for checking’ up moral
erosion and. building' up moral
character are the personal gua-
lities of the teachers and their
belief and convictious in endur-
ing values and standard of hu-
man life. There can be no re-
imedy for inadeguacy at this
level, There values must bes

‘come ‘an inseparate part of all

our activities of life, if we are
to be called educated in the
real sense of the term, .
There has always been edu-
cation but there have not-al-
ways been schools, In Shakes-

peare’s time in England, as his- .
tory tells us,

few people- -in
England went %o schools or
jearnt to read or write which

is today supposed to be the
vey of all socizl ahd economic .

progress. But this lack of lite-

- racy did not,-mean that peopie,

in Shakespeare’s time were un-
Koo

1 may be bold to say that in
some days they were better
educated than.their representa-
tives- today.. The peasant in the’

village Iearnt the art and skills
- of farming, together with much
traditional vision, about . earth

and sky and living things. In
the town':the boy was apprens

“ticed to a master crafisman in -

whose household he lived with
other apprentices and where he
learnt not only a trade but the
ways of business and the rules’
and customs of. the *“Guild”.
For the girls, the home with
its loom znd herb garden,
its poultry and its flock of

‘sheep, and its wheat grinding

stone mill, offered a better do-

-
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in these days of canned food
ready ‘made ciothes and queu-
ing before ration-shops. The
whole people shared a true, in-
digenous popular culture with
3 rich heritage of cus'tnrﬁs,, be-
liefs, tales, games and music.

.+ B8%nhot ‘out of plan to men-

tion the following: incident, in
passing, " - = . - |

. The teacher.:frﬂm!thia‘ s¢hool
of Domestic Economy was giv-.
ing ‘a cooking degonstration
before & women’s guild. ‘“Take.
an-egg’’ she explained and car
fully perforate the basal end,

Duplicate” the, progess in the'

apex, then applying. the lips to
one of the apertures, by forcib-
ly exhaling the breast dis-
charge the shell of -its - con-
terits,” e ‘

0ld Granne Thornson turned

to her peighbour and said "It
beats me how. all these new
fangled ways work. When ] was

a girl we just poked a hole in .

the ends .and blowed.” Per-
haps the old Granne was et
ter educated at home than the
modern teacher of Domestic
Scieace: .. -

- Schools and umniversities were,

névertheless, a very important '

pact: of Elizabethan England,
though few attended them, but

the society prospered and the’

country gained . power in all
spheres. of life, ° '
- At a’ certain stage in the
development = of - - clvilisation

schools became necessary. But

the school is inevitably an arti-
fice, separated from the rest of

. the'life 'nf_ the community, From.
the first establishment of spe-

cial institutions for-conducting
education and of ‘a special class

of professional teachers, educa-

tion becomes artificial and a
break of link occurs between
school and life. - | '

If the purpose -of ‘education

ijs purcly academic, a divorce

between_school “and " life need
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much more thafl'what our edu-
cationists think, It means more
than the development of a pum-
" ber of specific connections be-, . S -

by Prof Malihia

. raestic eduication . than it does

sible behaviour,

fully and properly related to

not to be a matter of grave
concern. Instructions -in the
three R’s ‘or- ai a higher level,
advanced scholarship in classi-
cal languages or  mathematics
or even pure science, needs lit-
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tle or no contact with life, It |

is possible-under certain con~

-ditions for a culture to endure

for centuries ih which the ma-
tefial of education has nothing
‘to do with the business of lLife.

~Thus . in old, China public offi~.

cials were required to pass a
test in archerv long after fire
arms had betome the establish-’
ed means of warfare, For cens
turies the ideally educated man
in old China was the scholar.
To be sure the scholar was al-

-so the civil servant, but most
of what he had to learn was.,

quite unrelated to civil affairs.
 SCHOOL AND LIFE

The separation of the school .
from ‘life and the unreality of

curriculum become ‘matters of
grave concern wher education
undertakes the responsibility of

explaining the world in which
we live, It has become neces- f

sary to bring the world into °

the school and the school out

into world. A cettury ago the .
aim of elementary education i '

was to produce literate people.

Today literary is not enough, -
and it is clear -that society éan

not properly function without
an educated people — educat-

-ed in the sense of being cap-

able of intelligent and respon-

Behind all modern experi-
‘ments in the reform of the cur-

ricilum is the principle that

education should be grounded

‘in the genuine concerns of the |
pupil and should help him by’

means of activities q‘pprupriate
to his present stage of ' deve-
!ﬂp}lﬂﬂnt: . | | i

Ii is not too much -to. Say
that education can never. be
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the life of the commumiy ©~ " igeen school and. community. e
. the’ school can never '.ju'l'ts. }?h . It means nothing less ‘than ac- :
—- until " the ﬂhiule mmmumty_ ceptance of the priority of:edu~ - '
takes its share.in the work of ational values throughout the oy
education, By that means alone. . munity — that is to say, .
can education recover, 10 the - pe bejief “that"the plrpose of L
contéxt” of civilised -SOCIELY,  gociey s the good life in the. &
.something of the primuive T8 oipieal-sense. It means, in-other o
turelness of ciﬂhs:ed societ (was ~ oo ds. a kind of society differ~
' turalness of growing up in the - opy grom. that which exists and .
life of the commumity. R in which people are treated as
But this engagement Of 0% . 40 in  themselves "4 not -
‘. ciety at large in the work of " . o for achieving some ul- .
education must go farther still terior gu 215 of the corrupt 5or .
and we- aught to’ make sOm€ .4y . Lo | |
offarts to see what. the ideal of ' | o o
education as the whote com= The .ﬂPPl‘DﬂCh towards a kind )
Cunity in action would mean. . of society whose purpose is the |
The education of the young has gocd life ﬂﬂd in which all mem- | o .‘
ta be more 'clg_ge]y cunnected pers are tr_ea_ted as E‘.'IldS can | A o o
with the recreational . activi-  OnY ‘be gradual and there arc o
ties of the adult community.  certain _prerequmtes_ _'fur any PR
Above all, there'is the educa* ,subs‘tantlal advance In that di- . }
- tional responsibility of the pa* I‘e"ftlﬂﬂ of, Whlql_l *PEI'I_IHPS the ) :
rents and the home. \ c:h_;ef are a certau_l_basm econo~ - . ..
“ Tile home where .lWﬂﬁhWhﬂB mic . @ feaanable meas . -
'books are .mever read, ‘where -sure of international security e Ca
~ pmﬂtg are constantly out in and a common l:!ehef in certain )
the evenings,  where dubious moral and spiritual values - :
moral standards are accepted  which have-the force of binding |
(prayers -at home and corrup” - the members of society In 2 ok
tion outside) and where con- cohesive bond of brntheﬂ}md
versation never rises above tri-, and the feeling of fellowship.
Siality, is not the kind of home  The school can do nothing
{hat it helps the school to do - better for the education of citi~
 jts work. Nor-can the school  gens than to make its boys and
!_'-bﬁﬂr the Whﬂle burden. The mo- girls members of a trge com-
" ther who replied to a criticiSm * munity in which are combined - i
of her small child’s bad beba- . jiberty and order, freedom and: '
viour “Oh, I know, I cad’t do responsibility, in which. human
. anything with her, But I-don' personality is respected for its
care. You see, she starts §chml own 'sake. L .
- mext.w dm,’anazd ?ﬁ;ﬂ ::;Ii]an It is no good schools pres
‘un;alr t lus‘tJ be partnerﬂ cribing virtue when thE mumE'Lt
ﬁimmf;esscfm and everything . Gdren left school, they found
' ossible should be done to help ?ﬁ ,glﬁeral chimate ;fh:pml?; |
them to appreciate theé need for ostile " 10 ,"-'lftuff-t- ;. E;gﬂl
' their contributien to thi§ part-~ _EhOQk.ﬂf gorng f . uﬁn ic hey
nership, so that the -school and into life 1s that at sC mh t ‘33;'
home can deal together with have been taught to be honcs
problems arising either. at and clean living and when they
: ' 'go. out 1nto life they hear a
school or at'home. . howl like the open pit and they
SCHOOL AND COMMUNITY 5y to themselves what we havey
. The full participation of the " learnt at school s .pure Ton ]
- *Ycommunity .in scheol means . -
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