. Pefer mlb‘f

v The .., MoTning,’ one Of
the great mposl-war educa-
uﬂnal myths {s demolighed
"for ever, For nearly 20 years,
“the belief that . children’s
~home backgroundg gre of far
' greater importance than the
i guhgols they attend has do-

mlinated educat'onal think-

!ing_ Good resylgs have beenr

" attributed {0 favoured gchool

intakes, poor.resulfs {0 8O-

cial disadvantﬂgea:.

. Now_ ﬂ new Sh.ld}' ghows
that schools do matter, Tt
_demqnstrates that Jjunior
schools can affect children's

- progress;to such an  extent
that the best and the worst
can reverse the long-esteb-
iJlished advantage of middle-
relass £ over  working-clacs

-children, For. example, in - -
ﬁ P M has clearly been slower, It

-maths, the school  far from

.being powerless to Teverse
soclal handicay, is 10 times
“more importany |
home.

: Emall classes "a stable staff

: ﬂﬂﬂ a l&ad whﬂ hag been at-

»the school for hetween three
and_sevep years:
+aliow  children  freedom
‘within a clear structyre; it
'Will praise its pupils more
“s¢than it criticises them, it
"will involve parents ip the
relgesroom and op  visits;

cand it wall orgabjse lessong
| Lreund pﬂl'tlculal‘
i‘ . the curriculum,

U And’ if that somnds Iike

“-comnion sense, it is worth
HTemembering how much of

. whathasbees‘rs-a*daaddona -

ahout efucation over the

past 20 years has asserted
précisely the oppoeite: go-

rveérnmentg and lecal autho-
=irities have neglected school
fuildings; rvesearchers have
. claimed that large classes
m‘Muce petter results; in-

pecwl's have pressed fr*r lar

Eer scheools;. theorists  bave

*“adyccated total freedom for

" pupils.,

. 4The stUﬁ? is from g team
| sled by ' Peter Mortimare,
- now professor of educational
13 mrﬁearch at Lancaster Unmni-

versity and forinerly head
of -research for the Inner

-London Educatiopn Aughority,

. His team traced the fortunes ,
~of 2,000 children in 50 Lop- .

don schools over the. {four
‘years (sevep to 11y of jupior
schmhnu |
It must be
{ »that the study confirms the

i

background op attainment,

At seven, c¢hildren whose |

:| ; - . i pﬂ-I'EIItS wor kE-d_ ln non-

B .months ahead ~in wreading

.manual homes, By the end
cf the third year the gap
hﬂd;_ wideped,

At seven, the first group
wrote Storles with an aver-
_age length of 110 words;
“those with faghers in unskill-

Othertﬂm The

than the '_

A gocd sch{"c'l will enjoy . flugnca on children’s

_gress between entry to junior

i will

arem of

emphasized

* decisive inMuence of hotne |

. t manual jobs were pearly 10 -

than pupils from unskiiled fe mﬂul?‘e'[‘fﬁmﬂnce by 2¢ L

Twelve factors Wthh make a good primary school

'THEstndyldmtifimﬂuyfac-

tors that make a. gvoodjuninr
schoel:

HA head who leads his. staff

withont exerting total control.

8 An established deputy head, -

who is rarely absent and to
..l Creating work-centred class-

whom the head delegates impor-
tant doties.

mlTuchmmgimamin

-such matters es -spending and
curricuium planning.

@ Consistency between téachers
in their approach fo learning.

B Encournging children to man-
.age their own work, but not giv-
ing them mmplﬁe freedom to

-— - = -_ -

| secopnd
child’s attainmenti remains
nigher, but  her progress

is this kind of difference
that Professor Mortimore
examined, '

And he found that schools
have an overwheiming in-

school and the epd of - thejr
third year, In reading the .’
school was four times more

~ important than heme back-

ground; in maths ‘and writ-
ing. 10 timey more impor-
tant, On a 100-point reading-
test the average child at
the most effective school in.
creased Hs or her score by 25

Bifth dates counf |

THE study shows that s::hnol
success is influenced by date
of .birth. At seven, a child
-born in the autumn term av-
eraged 514 on’a reading test,
while a summer-born child
averaged 40.8. There were
similar disparities in maths-
and writing tests. The differ-
‘ences were unchanged by !he
end of junior school.
Summer children

were -
nearly twice as likely to have

behaviour difficulties and
more likely to have negatwe
attitudes to school.
studies suggest that such
problems — created by being
the youngest in their ‘classes
~ persist throughout second-
‘ary schiool and even beyond. -

~points—inore—than the aver-
age child at the Jeast effer-
tive school,

On other measyres—oral

proficiency, - -behaviour, the
_child’y self-coneept, agtitn-

des to school and to school
work-—the school had g sub-
stantial inflyence, -
Professor Mortimore found
that schocly which did bet-
fer On one measwre of acs-
demic progress tended to do
begter on the others, One
s¢hco] raised average raegd-

AL ] i,i" E'SJ?

_per cent,
depressed scores o - almost
“exactly the game extent, '

. Schools that did well aca-
demically &’d nog neceéssari- .

" attitudes, But
‘academic at‘-h*evements were

in. the
ILEA

Some" |

1y effective
" prcgresg, Schools did  worse
where heads had been in’

_Jittle difference those
CSeotes! H--Tw tre 7. wellisdecorated &

choose what they do.

& Intellectuaily " stimuiating talk

between children and teachers,
involving challenging questions;

the cliildren what to do
withont explaining its purpose
in less effective. .

rooms, where the noise level is

low gnd teachers are able to dis-
" _ cuss the content of learning with

children, rather than spending
time on routine matters.
B Lessons that concentrate on

one subject (or, 8

three or more cun'lr.ulum areas.

—_— - e

Another. schogl

ly do well in non-academic
areas such a- behaviour- and

not related {0 bad academic
performance ejther, Success

in one sphere did not pre-.
. ¢lude suceess in the Other,
‘Fipally, scheols that got
‘good resilts ysually did zo
- for al}l their childrep -
. JHSt for a particular ¢« elass,

!nﬂt

sex or-ethnje group, There
was no evidenge that, even

vileged- puptls.
Bt the very

mal social order, The rese-

. arthers analysed the social o
clarges in 21 schools, In the

zfjhm mosg, effective, = work-

ing-class children averaged
" }igher reading scores than
- middle-class children in the

four least effective,

Qo what made some. Bdr)ols
better than others? Volun-
tery-atded schools did parti-

- cularly well though it is

ot yholly ¢
Schools that “kept

clear ° why
children

. Trom five to 11 did betber

than junjor schools that
were separate from infant
schools, Small schools—with
160 or . fewer children of
junior age—were particulars

"in  academie

the b for less than three
years or moke than saven.
Predictably, frequent chan-

ges of teacher during the

schogl year retarded pro-
gress, Though the and
structiure of buildings made
that

P P o gete

W e —

Pupil’s work should be geared to

. the ability of the lndlﬂdua! ,

child.

8 Maximom cﬂmmunicatmn
between the teacher and the
whole class, but not traditionat
. chaltk-and-talk. |

B Keeping written records of |

pupils’ work and progress.
B Parental involvement in
classrooms, school visits and in

‘helping children at home. For-. j

mal parent-teacher associa-
tions, however, were inefféctive,

- =k ey

at most, two
_ subjects) rather than mixing

good non-

. presgq 2ttainment, The au- :

Labour-controlled -
indjvidua] -schopls =
were closing the gap  beg-.

- small classes,
- ween disadvantaged and pri-

: ‘schooP's direct control, pro-
- g00d" and.
'f‘linj.n.Pafiﬁ,sqiﬁ'EE ybetween

-But. they did not;, . ?
. them, cﬂuldrewraathem:-' cm g4 o by'

T

- -gcheol can make itself more

—-—— . a ==

- ol " -

M Emphasis on praising and re-
warding, rather than punishing.
and criticising children:

effect, mainlty in non-acade-
Mmic areas, - -
Perhapg most imporiant.
«chools where classeg had an
average of 24 or fewer pu-
nil made better progress
ihan schools .with average
clags sizee of 27T or mOre.
Th's flatly contradicts other
studies which have shown
that smaller classes make

liptle differenpe or even de- %

thors suggest ‘that such
studies - have focused {00
parrowly on language out- .
comes (small classeq had a
particularly marked effect
on Tnaths progress) and
haye foiled to altow for the
tendency of schoolg to pui
lower-achieving pupils - ip ‘F

Such factors ﬂ_ﬂtﬂidé {he

vide 3 framework for sue-

shemselves, enstre it. “It is
ihe factors within the con-
trol of the head and tea-
chers that are crucial,” the
authorg say, They identified
12 ways in whieh 5 junior -

'Effective (s-eﬁ 'BQOI{] R
" For example if the schoot el
had a narrew concengrationon { T
bagic skills, progress was
pocr. In the best scheols, ‘“teg.
chérs gbvicusly enjoyed tes.

ching their slasses valyed the | ;:
fun factor and commmnjcated |- - .
their enthusiasm to the chid: |- = =
dren”, Equally, teachers d'd 4
hadly if they gave children | . ,,;

too much freedem of choice
or tried to teach different i -
areas of the curriculum gt "
the same t“!nre
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