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VHERE ‘is plen‘y of evidence
indicating that high tepetition

| sates in the early grades of primary
! schoot may to a large éxtent be. .

b attribinted to the Jow ﬂuahfv nf the

1

1
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“edacation supplied. bz‘aﬂy countries

‘m {rying tvays of overcoming the
pmhlem by improving tzaching effi-
cinécy. To this respect, it has to be
remembered that remedial strategies’
]a lied successfully in-one couhtry
nnght got have the same impact in
‘another.

While the-problem is very. com-

1‘plex, which makes it difficult to
advocate generally apph:able Solat
aspects’ -
“which may be relevant for the defini-»

tions thers are some general

tion of strategies.
First, the experience of countries

- *whtch have managed mns:stently to
| i reduce repetition in primary
t tion- seems to indicafe that it 1s

educa-,

liseless to try to solve the problem by
applying isolated and virtually unre-

 lated measures, just as it is no good
| tr)'mg to achieve far-reaching results

.in the short term without a sustained
‘effort over a period of time.
Secondly, all the evidence suggests

‘that the problem is concentrated in,
{ the fifst grades of primary school, in
‘some regions of a country more than;
| 'in others and, though nat exclusive- |

1y, among students of specific social
| strata or populahun groups. When

deﬁmng strategies, therefore, one
should begin by preparing what
might be descnived .ds a map of.
repemmn which takes account of
different -levels, environments and

| priority requirernents. This map may

then serve. as-a basis for defining
_strategies - focused on the specific

§ . characteristics of the social groups
- .most affecied by repetition. .
. Thirdly, while redumng repetition.

mt:s will ensure savings in térms of

- average expenditure per student, it-
. may require additional investrients-
to make the new strategies oper-
“ational. The costs involved. would!
‘then have to considered ‘alongside
existing alternatives for a better dis- .-

‘tribution of available resources.

|iperience, it is possible to identify at:
least five lines of strategy fdr dealing

] . with the problem of grade repetition,

‘and improving the academic per-.

I formance of students.
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l.Expandmg pm—schoohng ;

_ There is consistent ewdenm: Wthh |
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On. the basis of international ex-.

=

'-*'ug,_,ﬁts F: pos:tw: co-relation be.’”

tween  pre-school - education sand! .
greater-success in leaming, with less
grade repetition, especially-if com-

‘bined with focd programmes. De-

spite ikis evidence, however,. pm-‘

'sch.mh‘? g tends to be mmntmted in-
urban dreas, it is based on high-cost,
models and 'the beneficiaries are,

upper social strata. ¥ so, 1t:5veryl
important that strategies o expand’
pre-schoal education should gve.
priority to the more needy and
vulnerable pnpulatinn groups.

- 2.Improving the teaching of 3
reading and writing and

. encouraging bilingual educa—
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Changmg the approach to thel

. te.adnng and learning of reading and

writing must be a priority policy
among the strategies for reducing
repétition and improving the guality,
of basic education, and one -which
must be applied mfferenﬂy ih lmgu153
tically hétcmgcncuus countries. On.
the basis of current experiments, it is,
safe to say: that improving the'
method of teaching reading and writ-!

ing, the motheér tongue and the offi- '

cial language as a second language.

* could prove very effective and could !
have a substantial impact'even in l'

countries with a high degree of lan-
guage differentiation.

It is preferable to bcgm teachmg
_readmg and writing in a language’
which a child knows; should the child

‘not spezk the official language, it is!

possible to plan oral teaching byf

suitable methods prior to mmanng '-

the introduction to literacy.
In general terms, and mthout*

' wishing to underestimate the mﬂ'l

ance of recoghizing the right of diffe-1" * srv1e 6f learning and above all in the!

rent peoples to maintain and dcv:lnp
their own Janguages and cultures, it

would be worth approaching I

strategies for the improvement of
teaching it mulfilingual cnntexts
from the broader point of view uf;
planning the ‘use of languages m|
education. -

3.Assessment systerns and
teaching methods

The question of which critéria to

. use to assess learning in primary

education remains debatable. In:
Aisa, for mstanne, it _has been;
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. tion appears to - produce pcsuwe
.mostly children in the medium - tul } P

tion - 1 the basic cycle.

e —r—-w—r—l—] il
g -

——————

]Impmvmg Teachmg Efﬁcnemy

!

‘*s-:rved that annual examlnannns | Schools nffer children’ w:th fcwq .
do not appear to have produced any. _resources very poor learning condi- §
significant effects in terms of im- ~ tions. Overcoming this imjustice 15] §
pro'eed academic performance; theyi essential, and this means making up |
‘moy even discourage students, in- . for any shottcomings the pupil may |
crease drop-ont pnd maintain high') have to face.in’school (for mstanu::“ ]

repetition rates. . .. - in terms of physical space, equip-

The method of ‘automatic pmmu-, ment or textbooks). This éffort of
mmpclisatmn should be aimed at

school management, by §
providing schools with tl'&lllﬁdl |
teachers and enough autonomy to I3

effects as far as reducing drop-out is -
concerned,” although it does not..
guarantce better learning or the eli-

mination of repetition, as recent ex- l’ adapt  programmes: to local ’ |
periments have shown in some coun- - ~ conditions. .
tries in Latin América. Moreover, in |
the absence':of- other -measures. to . Improving the measurement af‘ ,:
overcome the shortcomings of the ‘repetition

Lastly, the need io - improve }
methods of collecting and analysing |
statistical. data should not be over- |
looked. Tt is surely not. impossible to,

educational system, it may serve only
ta defer.the problem to the end of| |

It should also be pomted out that|

more for selection p

learning . assessment is often used'
than to:

identity - difficulties experienced by!

~ students, and is rarcly a permanent, -

arrive at more operational and more
homogenous definitions of the diffe-
rent types of repetition and related
factors, by identifying a series of'}

_ universal feature, Moreover, in view'
.of the'great linguistic and cutural)

tion, by doing away with grades and
' allnvang pupils to progress at

. tests and encouraging instead self-'

teacher. Apart from the . cbvious!
. requirements in terms of preparation’

- materials, they highlight the problem .
- . tion should be given to the need to
" . innovate in the area of teacher frain- |

lappmacheﬁ and which necessitates
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indicators to show how relevant the |
p problem is, to check its development [
diversity, of many countries, it is BY * 54 to establish comparisons. Fields '}
no means certain by which ‘“1““31[ studies are the onlywayofubtmmﬂg|'
standards students shnulr.l be astés-' . tatter grasp of the difficulties, and’
sed, how their progress in acquiring! ¢, this the cooperation of research’ |-
reading and writing abilities should centres and universities is cssne;tlal

.be measures and in which languages.. yith more accurate measurements,
Both in Latin America’ (as in Boli- } it will be possible to identify who is'}
via and Colombia) and in Asia (Phi- 1 affected by repetition and therefore §

lippines, India, Neapl), some in-:
terseting experiments have been|
made in the area of flexible instruc-

to adjust action stragegies, to thei'
' target population. '
"Looking towards the fihire

One of the most appreciable re- !
sults of the UNICEF/IBE meeting .
was probably the new queries and [
concerns that were expressed mgm¢ l
‘ing the prubiem of grade repetition
rather than any attempts to prmnde H
universal answers. |

While from a traditional point of |
view repetition may be considered to
be part of the normal process of g
selection, the persistence of high\f
repetition rates in lact completely
contradicts of the objectives of an,}
educational system purporting to
_guarantee basic leaming for all.

their} *
own peace, encouraging the ablest}
with appropriate. matenals and pro-;
viding special support for those wnh,
most problems, :hmmatmg annual

assessment and self-learning. These.
amount {0 sustantial changes in the:

didactic approach and the role of the!

and the development of appmpnate[

of teacher, training, from-the point of | .

'wew both of contents and of the -  Satisfying basic learning needs i im- |
instructors in charge. Tn terms of' plies a number of challenges and;
.'Inng—term stratcg:es, careful attcn-] opens up new perspectives for prim- «

ary school. In the end, we must ' |
assume the message left by tbcf
‘World Conference of Jomtien, which
amounts- to the conviction that all

children can and should lﬂa.m A

W
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ing, which in many cases appears
‘bound to traditional and nutdated
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ﬁ'cqucnt retraining.
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